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‘ ‘Instructional. Supervision

‘This-Feport presents a-simmary: of my. work with UNQ/ESSP in accordance . with the
‘ifee ninin. objectives:

T. to devélop lrammg prograin and conduct workshops in the deve lopnmient and use
of leaining styles us a part of the-instrictional process;

2. to empower a select group of Afghans with the essential supervisory techniques:

and knowlulge necessary for devclopmg -a- supervisory “framework " which' will
;assist in. lmprovmg, lhe prlm.lry -school classroom teacher, with a major foctis on
supervising and improving (.I.lssroom instruction;

R to devdup a. model for (qummmg the cffectiveness -of implementation of

UNO/ESSI® mater ials developed for primary schools (texthooks, teaching guidcs,

lcachmg aids, and learning materials).

The report ls organized according to. the listed objecuvcs. Within each:section, the process of
(Icvclnpn cnt-will-be des ibed; products. will.be .explaincd, -and -recommendations/next - sleps
offered.
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“Fwo tiaining manuals were complvlul and are attached in Appendix A (Leaining Slyk,s
Training- Manual) and App ndix B (Suiptryvisory H.mdboolr) As part of the development process
for the'two manuals, seven workshops were conducted involving approximately- 100 UNO/LSSP
personnel, Workshops were conducted. for men: and -wonmien master (cacher trainers. Two
specialist. facilitators, Zalwici Sherzad .and Jalat Khan Hekmaty, were involved in the
development-and pilot testing o materials.

Throughout my work at UNO/ESSE, gender equity has been an nnpml.mt concern, both
in the development |)rouss and’in theresulting produdts. A sunindry ol gender-related
activitics and products is-included for cach of the objectives.

Lymn Evans
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. LEARNING STYLES INSTRUCTIONAL WORKSHOPS

(Section 1)

The objective was to develop a training program and conduct workshops in the
development of learninj: styles as a part of the instructional process.

Workshops were conducted for the following UNO/ESSP groups:

No. I: 2 to 6 May 1993/Peshawar
Female Master Teacher Trainers

No. 2: 9 to 11 May 1993/Quctta
Female Master Teacher Trainers

No. 3: 12 May 1993/Peshawar
UNO Staff (overview)

No. 4: 17,18,20 May 1993/Peshawar
Male Master Teacher Trainers

No. 5: 19 May 1993/Peshawar
UNO Staff (overview)

This swport provides an overview of the key ideas of the 4MAT model, describes the
training provided to UNO/ESSP personnel, and offers recommendations for revisions in the
training model for classroom teachers. Recommendations for delivery and implementation are
also included.

AMA'T (4 Most Appropriate Teaching Technigues)

Since the 4MAT model is an integral part of the overall curriculum development offort
of the UNO/ESSP project, an awareness level workshop in learning styles using the 4MAT
model was provided for 25 female master teacher trainers and 7 literacy teachers in Peshawar,
9 female master teacher trainers in Quetia, and 6 male master teacher trainers in Peshawar.

Objectives for the workshop were to (1) increase awareness of different students’ learning
styles, (2) prepare master teacher trainers to plan units and assist teachers mn planning units that
address the needs of students with different Iearning styles, (3) encourage the use of a varicty
of teaching methods and learning tasks to meet students’ nceds, and (4) increase the level of
student involvement in learning activities through use of the 4MAT cycle.




The basis for this workshop was Bernice McCarthy's AMAT model, including workshop
materials for the introduction to learning styles and right/left brain hemispheric processing.
According to McCarthy (1992), major premises of the 4MAT model include the following:

1. Human beings perceive and process information and experience in different ways,
resulting in unique learning styles,

2. There are four major learning styles. All are cqually valuable, and all learners
are treated equitably as teaching accommaodates the four styles.

3. Type | learners seek personal relevance. Teachers need to create a reason for
learning that relates (o the self. Type 2 learners are interested in facts and the
development of concepts.  Teachers need to provide information to deepen
students® understanding. Type 3 Icarners want to know how things work.
Teachers nced to let them try things out. Type 4 learners are interested in sclf
discovery. Teachers need (o let them teach themselves and share their learning
with others.

4, All learners need to be taught in all four ways. In this way, all will learn more
easily part of the time and will learn to adapt for part of the time.

5. The 4MAT model involves a natural learning cycle, with teaching in all four
modecs.
6. Each of the four learning styles consists of learners who are either left or right

brain dominant. Both left and right mode processing lechniques need to be used
so that students can learn more easily half of the time and learn to adapt the other
half of the time.

7. By developing learning activities to address the four learning styles and both left
and right mode processing skills, learners will come to know and use their own
strengtis while respecting differences of others.

The workshop series for the female master teacher trainers consisted of 10 hours of
training in the 4MAT model. Subsequently, overviews of the 4MAT model were provided to
UNO staff in four 1-1/2 hour sessions. Workshops for male master teacher trainers consisted
of 10 hours of training in MAT, with feedback solicited about the feasibility of including the
4MAT training in work with classroom teachers. Suggestions for adapting the workshop for
classroom teachers were incorporated into the final draft of the 4MAT training manual.

The 4MAT workshop was developed in such a way that the workshop activities included
a variety of teaching and learning activities designed to mcet the needs of participants with
different learning styles and left/right brain preferences.  Participants completed an inventory
to determine their own preferred learning style and right/left mode preference and analyzed the
results, then extended (he analysis of their own learning style to that of a significant other,
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through group discussion. Next the concepts of learning style were developed through lecture
and discussion using UNO cloth charts and 4MAT handouts. Practice was then provided
through question/answer reviews and by analyzing characteristics of different type learners.
Participants worked in groups and used the UNO Social Studies Scope and Sequence and their
knowledge of learning styles and right/left mode preferences to develop an outline of a unit plan
using the dMAT model. These inilial outlines were then expanded into unit plans addressing
each of the eight steps in 4MAT. Plans were translated, reviewed, revised, and shared with the
enlire group.

Copies of workshop handouts in both English and Dari are included in Appendix A, and
copies of the inventories are included in Appendix B. Materials were adapted from Bernice
McCarthy (1992), The 4MAT System Awareness Workshop Materials, Part A;_Introduction to
Learning Styles and Part B: Introduction to Right/Left Processing and the dMAT Model. In
addition, charts developed by the UNO/ESSP/IMDC were used in the workshop. A copy of the
final draft of the awareness level 4MA'T training manual is attached.

Recommendations:;

Based on the workshops ~onducted with UNO/ESSP staff, the following recommendations
arc offered:

1. For classroom (eachers, the awareness level training in learning styles needs to
be expanded to one week in order to provide more background information.

A second-phase workshop could be offered to teachers with a higher level of
understanding in which units could be prepared using the 4MAT model.

The 4MAT workshop manual needs to be translated into Dari and Pashtu,
Specialist facilitators familiar with the technical vocabulary related to 4MAT
could be called upon to complete this task.

Master teacher trainers who participated in the 4MAT training recommended a
more simplified version of the workshop for teachers. They indicated that they
could make modifications to simplify the introductory workshop after the manual
is translated.

If a simplified lesson plan would be appropriate, then Madeline Hunter’s Jesson
cycle should be considered.  ‘The 4MAT plan can be "mapped on" to the
Madeline Hunter lesson cycle quite easily, as follows:

Type | Learner Anticipatory Set
(motivating introduction, objectives,
connecltons with past learning)




6.

9.

Type 2 Learner Input
(development of concepts)

Type 3 Leainer Guided P'ractice
(student practice with teacher monitoring)

Type 4 Leaner Independent Praclice
(extension to new learning contexts)

“Throughout the Madeline Hunter lesson cycle, the teacher ehechs for understanding and
makes adaptations in the lesson as necessary. ‘This corresponds to the asscssment
strategy of each phase of the 4MA'T" model.

Use of the Madeline Hunter lesson cycle would reduce the number of steps in the plan
from cight (in 4MAT) (o four. By using a varicty of teaching methods and learning
tasks, including felt and right mode strategies, the nceds of diffciont students could be
mct without having to dilferentiate cight steps in cach lesson.

Provide additional training for master teacher tiainers in umt and lesson planming,
including writing goals and objectives and describing activities (teaching methods and
learning tasks), aids and materials, and evaluation procedures. Master teacher trainers
also nced to be familiar with a variety of options fot informally assessing students’
learning during the lesson (checking for understanding).

A delisery system needs o be designed so that taining provided 1o/developed by
specialist facilitator . can be provided to/refined by master teachur trainers and ultimately
provided to headmusters. head teachets and classroom teachers.  1his delivery system,
a key o implementation at the classioom level, need,, t involve both taming and follow
up activities and needs (o involve school-level instrudtional leadurs as well as classroom
{eachers.

Further, school-les 1 feaders must be prepared for their roles as instiuctional leaders so
that they can coordinate follow up activities and support Tor implomentation at the
classroom level. A suporvisory handbook and trasmng for thar roles as instructional
ieaders s a beginning.  School-leved instructional leaders also newd to be provided (he
specific training which CLissroom teachers teceive so that they wn support and facilitate
implementation of the changes.  In addition, as part of their training, this group needs
specific ways that they can provide follow up activitics and support for implementation
on an on-going basis.

Ira simplified version of the 4MAT model is adopted as describod in (5) above, traming
could be provided at all levels in the following sequence:

(a) Leaning styles awareness (dMAT)
(b)  Madcline Hunter lesson planning
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(c) Using the Madeline Hunter madel for planning lessons (a simpler
format than 4MAT), incorporate a varicly of activitics to meet
different learning styles and right/left brain preferences.

10. A standardized unit and lesson plan format needs to be developed so that a lesson/unit
bank can be developed ‘to compliment the UNO/LSSP scope and scquence for cach
subject. Training in the use of the unit and lesson plan format needs to be provided
using a trainer of trainers approach for specialists, master teacher  trainers, and
headmasters, head teachers, and teachers.

A suggested format for lesson and unit plans is attached.  Undcorlined headings indicate
parts of the lesson.  Other phrases indicate what is to be included in cach section.

Relerences

McCarthy, Bernice  The AMAT Systein:_ Awareness Workshop Materials.  Excel, Inc.
1992
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LESSON PLAN

Subject; School: Teacher:

Topic: Grade: Datc:

Anticipatory Set
Objectives (Referenced to Unit Goals by Number)
Motivating Introductory Activity
Connect with Past Learning/Check for Understanding,

Input/Modeling

List Activities (Teaching Methods/Learning Tasks) and Describe
Reference to Objectives by Number

Check for Understanding

juided Practice
List Activities (Teaching Methods/Eearning Tasks) and Describe
Reference (o Objectives by NMumber
Check for Understanding,

Independent Practice

List Activitics and Describe (Include Home Learning)
Reference to Objectives by Number)
Check for Understanding

Teaching_Aids/I earning Materials

Formal_Assessment_Procedures
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UNIT PLLAN

Subject: School: ‘Teacher:
Topic: Grade; Dates: i
Unit_Gioals and Objectives ‘

Content Qverview

Contept map or outline

>

clivities (Teaching Methods and Learning Tasks)

Teaching Aids/I earning Materials .

Evaluation Procedures N

Formative Evaluation (Checking for Understanding/Continuous Assessment)

Summative Evaluation (End of Unil)

How will evaluation results be communicated (o students and parents? .




SUPERVISION HANDBOOK DEVELOPMINT

(Section 1)

‘This report describes the development of a handbook for instructional supervision. The
objective was to empower a select group of Afghans with the essential supervision fechniques
and knowledge necessary for developing a supervisory framework which will assist in
improving the primary school classroom teacher, with a major focus on supervising and
improving classroom instruction.

Workshops were conducted for the following UNO/ESSP groups:

No, I: 23-27 May 1993/Peshawar
Male Master ‘Teacher Trainers

No. 2: 13-15 June 1993/Peshawer
FFemale Master Teidcher Trainers

Supervisory Handbook Development Process

The development process consisted of several phases.  First, an initial draft of a
supcrvisory handbook was compiled based on effective teaching behaviors dentified by reseaich
and summarized in repuits by Howard aber, UNO/ESSP consultant in effective teaching.
Indicators of these effective teaching behaviors were selected and adapted from a number of
teacher observation/teachor evaluation instruments used in Louisiana, Texas, Tennessee,
Conncdcticut, Virginia, South Carolina, and Florida, (o operationalize the effective teaching
bebaviors identificd.  Supcrvisory techniques such as obsciving classes and conferencing with
teachers were included to provide specific fechniques for working with teaches,

Using this initial draft of a supurvisory handbook, six UNO/LSSE male master (eacher
trainers and two specialist faciltators participated in a five day workshop where indicatots of
effective teaching and supervisory techniques were presented.  This group was asked 1o
contribute input rclated to the initial diaft of the handbook, 1o ensure that the document would
be contoatually refevant to Afghan schools. Two specialist facilitators, Jalat Khan Hekmaty and
Zalmet Sherzad, served as transhators for the worhshops and also contnbuted unportant ideas to
the supuavisory handbook.  Revisions in the initial dralt wore made based on the input of this
group,

A second group of Afghan cducators, cighteen UNO/ESSP female master teacher
trainer s, participated in a three day workshop to provide some gencral supervision training and
to gain the input relate! to the development of the handbook. At the conclusion of this
workshop, tevisions will be made once agdin. The handbook will then be ready for field testing
with headmasters and head teachers in a sample of schools.
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Purpose/Qverview

‘The supervisory handbook was designed for use by headmasters and head teachers in
working with classroom tcachers to improve learning outcomes for students. It was designed
as a guide for headmasters and head teachers in their 1oles as instructional leaders, not as a
prescription. It includes a set of key ideas or common themes, information about components
and indicators of quality teaching and Icarning, and suggestions for using information gained
from classroom observations in conferences with teachers.

Throughout the handbook, emphasis is placed on working with teachers to improve
learning outcomes for students. Thésupervisory role is viewed as one of working with teachers
as a facilitator, not as an inspector. While this may represent a shift from traditional views of
the role of the supervisor, it is an important distinction if (cachers are to work collaboratively
with headmasters and head teachers as instiuctional leaders, so that all pattics focus on improved
learning, owtcomes for children,

Content_and Structure of the Handbook

The handbook consists of five sections, The first four sections consist of indicators of
quality teaching and learning. The 35 indicators operationalize the dimensions of quality
teaching and learning and utilization: [) Preparation and Planning; I1) Classroom Management;
[11) Learning Equity; and V) Effective Teaching. The dimension of Preparation and Planning
consists of four components, Individual Differences, Teaching Aids and Learning Materials,
Homework (Home Iearning), and Assessments. The dimension of Classroom Management is
further broken down into components of Monitoring and Maintaining Student Behavior, Class
Structure (Tash Orientation), and Student Engagement, Leaming Equity includes Equity for All
Students and Interpersonal Relationships. The dimension of Effective Teaching consists of the
components of Clarity of Presentation, Use of a Varicty of Teaching Methods and Learning
Tasks, Use of Teaching Aids and Maltcrials, Enthusiasm, and Feedback.

“The last scction of the handbook includes information related 1o obscrving classes, takhing
notes, and conference skills. ‘The supervisor who observes classes using the indicators in the
handbook leaves the classroom with a great deal of information which can be .sed in working
with teachers to emphasize strengths and improve teaching and learning for students. The fast
seetion provides techniques fur the supeivisor Tor using this information in working with
teachers.




1.

-Reconumendations/Next Steps

The revised version of the handbook needs to be field tested using a sample of
headmasters and head teachers in Afghan schools. As part of this field testing,
patticipants need to be trained in the use of the handbook, particularly in relation to the
use of the indicators in observing classes and in conl‘crcncmg with teachers.

After training and again after using the handbook in observing and conferencing with
teachers, feedback needs to be solicited from headmasters and headteachers about the
applicability and uscfulness:of contents of the handbook in working with teachers. Input
also necds to be solicited on the quality of the training program to use the manual.
Based on results, revisions.in the handbook and the training to use the handbook need
to be made.

A delivery system needs to be identified and training provided in the use of the
handbook. ‘Two specialist facilitators, Zalmei Sherzad and Jalat Khan Hcknmty, are
knowledgeable about the supervisory handbook contents and have participated in the
training of master teacher trainers. They could train other specialist facilitators and
Yusuf; this group could then train master teacher. trainers. Master teacher trainers could
then conduct workshops for headmasters and head teachers. Headmasters could be
provided the materials and training to conduct inservice workshops to introduce teachers
to the indicators of effective teaching and the observation/conference process.

This version of the handbook relates to classroom instruction, i.c., working with
individual tcachers to improve learning for students. Another section of the handbook
could be developed for schoolwide instructional management. This handbook could
guide headmasters and head teachers in inservice training related to creating effective
schools. Topics could include school learning climate, use of assessment data for school
improvement, parent support and involvement, school discipline plans, reinforcing
achievement, ctc.

The handbook was constructed as a tool to help teachers to improve classroom
instruction, not as an evaluation instrument.  However, in the futwe, indicators of
teaching and learning quality and utilization in the handbook can be examined as a
starting point in the development of teacher cvaluation materials.

Sherzad and Hekmaty should conduct a workshop for ECA members to provide an
overview of the supervisory handbook. The purpose of the handbook, the key ideas or
common themes that run throughout the handbook, and the structure and content of the
handbook are important concerns.  After the workshop, input from ECA members needs
to be solicited.

The supervisory handbook could also be used in the literacy program. In this case,
Abdali should participate in the training provided by Sherzad and Hekmaty.
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Objeclive

RESEARCH STUDY

(Scction HI)

To develop a model for determining the effectiveness of implementation of
UNO/ESSP instructional materials produced for primary schools (textbooks,
teaching guides,:.teaching aids, and learning materials)

Questions

Mcthods

Arc the training programs preparing teachers/principals for their roles in
implementation of new practices and materials?

What problems are classroom teachers cexperiencing in implementing new
materials?

What supports (interventions) would teachers like/need in implementing new
practices and materials?

Ate leachers’ concerns piogressing over time from awarcness/information
concerns to concerns for impact (student learning, collaboration with others,
etc.)?

Are teachers® levels of use of the new practices and materials progressing over
time from non-use/orientation to integration/refinement?

Are teachers using the new practices and materials in the ways they were intended
by the developers?

Semi-structured interviews and written evaluations at the traming sitc with a
sample of (a) classroom teachers, (b) master teacher trainers, and (c) specialist
facilitators

Using the indicators in the Supervisory Handbook, obscrve and interview a
sampie of classroom teachers. This is for the purpose of evaluating the training
program, not individual teachers. Create a sample profile for individual teachers
and a group profile for training program evaluation.

Concerns-Based Adoption Model (CBAM) Instruments

(@) Define specifically the innovation under consideration and administer the
1l




Uses

First Steps
[.

tages of Concern .Questionnaire (SoCQ) to a sample of teachers.

(b)  Interview a sample of teachers about their use of a specified innovation
using the structured interview questions, Levels of Use (LolJ).

(¢)  Specialist facilitators and master teacher trainers determine critical
eleinents of a specified innovation and compare to what is observed in

classes in (2) above. Innovation Configurations compares the intended

innovation to what is actually implemented in classrooms.

Incorporate findings into revisions in training programs, materials, manuals,

Provide appropriate interventions (support) to assist teachers in implementing
innovations

Train specialists, master teacher trainers, principals in change facilitation and the
role of the change facilitator, specifically using the findings of the study (what
kind of help is needed and how to provide it.)

Workshop for research staff on implementation of innovations--Stages of Concern
and Innovation Configurations and the role of the change facilitator

Research staff involved in the study read Taking Charge of Change, ASCD
publication by Hord, Rutherford, Huling-Austin & Hall

Translate SoC instrument and administer to a sample of teachers
(Innovation=instructional aids/materials)(No training)

Define the Innovation Configuration for the use of new instructional
aids/materials

Develop a simple interview for Innovztion Configurations and train interviewers
{o use

Train female master teacher trainers 1n the use of the Supervisory Handbook, to
prepare them to observe classes for indicators of the use of instructional
aids/materials

12




First Steps--Week of June 20-24, 1993

A tesearch team has been identified and includes the following ECA and UNO/ESSP
staff members: Omar Stana, Director of Curriculum, ECA, Team Leader; -Dost
Mohammad, member of Curriculum Department, ECA; Zalmei Sherzad and Jalat Khan
Hekmaty, Specialist Facilitators/ESSP; Mustaen Billa, Research and Planning/ESSP
(background in educational administration); and Mohammad Yusuf Jabarkhil, Coordinator
of Master Teacher Trainers/ESSP. Advisors to the research team include Haji Abdul
Shukeor, Acting Director ECA; Gerald R. Boardman, Team Leader/ESSP; General Ayub
Assil, Director of Monitoring/Research/Literacy/ESSP and Professor Wali Rahimi,
Cocrdinator of Research and Planning/ESSP.

A workshop in the implementation of innovations, including Stages of Concern and
Innovation Configurations and the role of the change facilitator, was conducted in English
for the research team. Sherzad and Hekmaty will conduct a similar workshop in Dari
for the interview team and non-English speakers as soon as they translate the necessary
materials. :

Members of the research team and advisors were provided copies of chapters related to
Stages of Concern and Innovation Configurations in Taking Charge of Change. The
chapters were discussed as part of the workshop for the research team,

Sherzad and Hekmaty will translate the Stages of Concern instrument, substituting "ECA
instructional materials” for the word "innovation" to make the instrument specific to the
task. Participants’ names will be omitted from the form, and the district name, school
name, subject and grade level will be added.

No training is necessary to administer the questionnaire for teachers. Teachers will be
asked to cooperate and will complete a paper-pencil questionnaire. Teachers will be told
that the questionnaires are anonymous and that the purpose is to look at overall concerns
related to the use of ECA instructional materials, not concerns of individual teachers.
The ECA interviewers will distribute and collect the instruments.

An Innovation Configuration and accompanying interview questions were developed for
ECA instructional materials by Evans, with input from the research team. A copy is
included in Appendix C. Sherzad and Hekmaty have been trained to use the interview
process and will train ECA interviewers. :

"Mustaen will score the Stages of Concern Questionnaires. Mustaen has a copy of the

scoring manual, and Evans met with Mustaen to discuss the hand scoring procedures.
Instructions for computer scoring are also included in the manual. Mustaen will obtain
group scores and creale profiles to show overall implementation and by subgroup
(district, school, subject, grade) but not individua! scores for teachers.

13

-}

walw eemn
2




"

“11.

Mustaen will also compile results of the Innovation Configurations interviews using
percentages for the overall group and for subgroups.

Sample profiles for Stages of Concern data and Innovation Configurations data are
included in Appendix C.

A pilot study using the Stages of Concern Questionnaize and the Innovation
Configurations interview will be conducted in one ECA Winter vacation school this
summer, identified by the ECA. The purpose of this pilot will be to learn the process
and "try out” the instruments using a cooperative ECA school which has been active for
2-3 years. Sherzad and Hekmaty will train an ECA interview team in the-interview
process for Innovation Configurations. Following the initial pilot study using one school,
three to five ECA schools will be selected for an extended pilot study.

In fall 1993 a pilot study will be conducted with a sample of girls’ schools in Peshawar
using female interviewers. Later this same model can be extended to a larger sample of
schools and home schools in the literacy program.

As part of the pilot study and extended pilot study, classes will be observed by male and
female master teacher trainers who have been trained in the use of the Supervisory
Handbook using indicators IV.B.1, IV.B.2, IV.C.1, IV.C.2 (teaching methods, learning
tasks, teaching aids, learning materials). Six male master teacher trainers and Yusuf
have been trained. Sherzad and Hekmaty will review the indicators and the process with
this group (including Yusuf) and coordinate the data collection process for the male
master teacher trainers. Yusuf will then work with the female ..naster teacher trainers
on the same tasks.

Mustaen Billa Ji the rescarch and planning office will be responsible for compiling the
results of the studies. Following the preparation of the results, discussion and feedback
will be provided to ECA relative to improving the implementation of the instructional
materials in the schools.

14




GENDER EQUITY

(Section 1V)

In working toward each of the objectives of my work at UNO/ESSP, gender equity has
been one of the primary concerns, both in the development process and in the resulting products.
A summary of gender-related activities and products is included for each objective.

Objective 1: To develop a training program and conduct workshops in the development and
use of learning styles as a part of the instructional process

Female master teacher trainers participated in workshops in the use of learning styles as
part of the instructional process and provided valuable input in the development of a learning
styles training manual. Twenty-five female master teacher trainers and seven literacy teachers
in Peshawar and ninc female master teacher trainers in Quetta participated in workshops.

Training in learning styles is grounded in the belief that all students can learn and that
teachers need to be aware of and provide for differences in the ways students learn. Sensitivity
to these individual differences is important in providing for equity in learning for all students,
as teachers learn to value differences and use a variety of teaching methods and learning tasks
to meet students’ nceds. A copy of the Learning Styles Training Manual is included in
Appendix A,

Objective 2: To empower a select group of Afghans with the essential supervisory techniques
and knowledge necessary for developing a supervisory framework which will
assist in improving the primary school classroom teacher, with a major focus on
supervising and improving classroom instruction

Eighteen female master teacher trainers also participated in a supervision workshop to
provide some general supervision training and to provide input into the development of a
supervision handbook for headmasters and head teachers. The supervisory handbook was
designed as a guide for headmasters and head teachers in working with classroom teachers to
improve learning outcomes for students. It includes a set of key ideas or common themes,
information about components and indicators of qualily teaching and learning, and suggestions
for using information gained from classroom observations in conferences with teachers.

The handbook consists of five sections. The first four sections consist of indicators of
quality teaching and learning. The 35 indicators operationalize the dimensions of quality
teaching and learning and utilization: I) Preparation and Planning; I1I) Classroom Management;
III) Learning Equity; and IV) Effective Teaching. The dimension of Learning Equity consists
of two components, Equity for All Students and Interpersonal Relationships. The last section
includes information related to working with teachers to implement effective teaching behaviors
and improve learning outcomes for students. A copy of the Supervisory Handbook is included
in Appendix B.

15
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Objective 3:  To develop a model for determining the effectiveness of implementation of
UNO/ESSP materials developed for primary schools (textbooks, teaching guides,
teaching aids, and learning materials)

Plans have been made for a research study to determine the effectiveness of
iinplementation of ECA instructional materials in a sample of primary schools. As part of the
data colléction process, female master teacher trainers who participated in the supervision
workshop will observe classes for indicators related to the use of instructional aids and materials
and teaching methods and learning tasks. They will also be trained, through a trainer of trainers

model; to interview teachers related to their use of the instructional materials. In this way, girls’.

schoots will be involved in the study, providing a more representative sample, and female master
teacher trainers: will gain practice in the use of the supervisory handbook and interview
techniques to assess the effectiveness of implementation.

16
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Appendix A

Learning Styles Instructional Workshop

Training Manual




Learning Styles Instructional Workshop

Training Manual

An awareness level workshop in 4MAT, adapted from
work by Bernice McCarthy for UNO/ESSP master teacher trainers

Dr. Lynn Evans

9 June 1993




Learning Styles Workshop Overview

This is an awareness level workshop in 4MAT (4 Most Appropriate Teaching

Techniques), developed by Bernice McCarthy. It was conducted with UNO/ESSP master

teacher trainers in a three-day workshop. For classroom teachers, the awareness level training
in learning styles needs to be expanded to one week in order to provide more background
information. Subsequently, second phase workshop.could be offered to teachers with a higher
level of understanding in which units could be prepare using the 4MAT model.

The 4MAT model is an integral component of the UNO/ESSP curriculum in the primary
grades and provides a structured format for planning lessons and units of work to accommodate
a variety of student learning styles. In the past, traditional methods of teaching have mei the
needs of some students; however, use of the 4MAT system enables teachers to plan lessons and
units of work that better meet the needs of all students.

Key Ideas

) According to McCarthy (1992), major premises of the 4MAT model include the
following:

A.  Human beings perceive and process information and experience in different ways,
resulting in unique learning styles.

B. There are four major learning styles. All are equally valuable, and all learners
are treated cquitably as teaching accommodates the four styles.

C. Type 1 lcarners seek personal relevance. Teachers need to create a reason for
learning that relates to the self.

Type 2 learners are interested in facts and the developmeit of concepts. Teachers
need to provide information to deepen students’ understanding.

Type 3 learners want to know how things work. Teachers need to let them try
things out and practice what they have Icarned.

Type 4 learners are interested in self-discovery. Teachers need to let them teach
themselves and share their learning with others.

D. All learncrs need to be taught in all four ways. In this way, all will learn more
easily part of the time and will learn to adapt for part of the time,

E. The 4MAT model involves a natural learning cycle, with teaching in all four
modes.

F. Each of the four learning styles consists of learners who are either left or right




brain dominant. Both left and right mode processing techniques need to be used
so that students can learn more easily half of the time and learn to adapt the other
half of the time.

By developing learning activities to address the four learning styles and both left
and right mode processing skills, learners will come to know and use their own
stz-ngths while respecting the strengths of others.




Objectives
As a result of participating in this workshop, participants will:

1. increase awareness of different students’ learning styles;
2, plan lessons that address needz of students with different learning styles; and
3. use a variety of teaching methods and learning tasks to meet students’ needs.

Materials

white board or chalkboard

markers or chalk

pencils

UNO/ESSP scope and sequence (any subject)

Handouts (in order):

#1 The Cycle of Learning

#2  Learning Style Type Grid

#3 Circle Graph--Imaginative, Analytic, Common Sense and Dynamic Learners
#4 Written Descriptions of Type 1, 2, 3 and 4 Learners
#5 Scoring Sheet for Right/Left Bram Inventory

#6  Brain Hemispheres

#1 Flower/Parts of a Flower

#8 Left/Right Brain Characteristics

#9 Right Brain Teaching Techriques

#10  4MAT Model Overview

#11  Sample Lesson Plan (Circle)

#12  Forms for 4dMAT Unit Plan

Inventories:

Learning Styles Inventory
Hemispheric Mode Indicator (Right/Left Brain Inventory)

Cloth Charts (in order):

#1 Circle Graph--Imaginative, Analytic, Common Sense and Dynamic Learners
#2 Brain Hemispheres

#3  Flower and Parts

#4  Right Brain Teaching Techniques

#5  The 4MAT Model: An Overview




Workshop Agenda
Day 1 (3 hours)

Introductions & Ice breakers

. Rationale for Using 4AMAT

Learning Style Inventory
Characteristics of the 4 Learning Styles

Summary

Day 2 (3 hours)

Right/Left. Brain Preferences

Right/Left Brain Inventory

Characteristics of Right/Left Brain Preference Learners
Teaching Techniques for Right/Left Brain Preference Learners
4MAT Model Overview .

Learning Styles & Right/Left Brain Preference Learners

Day 3 (4 hours)

Using 4MAT to Write Unit Plans (Group Activity)

Sharing Unit Plans

Follow up




Instructions for Workshop Leaders

Day 1 (3 hours)

Intrpduc;igng--lce Breaker

Have participants interview each other in pairs and find out things to tell the group, such.
as:

How many children?
Where are you from?
Favorite food? Favorite color?
Allow § minutes.
Participants introduce each other. Workshop leaders introduce themselves or each other

and provide similar information,

Introduction to 4MAT

Everyone has their own learning style. The 4MAT system has four different learning styles
represented.

Most schools were taught by teachers using only one learning style. We know from research
that there are at least four learning styles.

Maybe you remember from school that some students couldn’t learn. Maybe the teacher thought
the child wasn’t very smart. Often the child was of normal intelligence but she wasn’t taught
in her learning style, so that it was easier to learn.

Even though we learn differently, most of you in this room have learned to adapt to the teacher’s
teaching style, even if it was different from your learning style. You survived and learned, but
many children didn’t learn, and they quit school.

In this workshop you'll learn about your own learning style and about how your students learn,
and you’ll learn how to plan lessons that will help all of your students learn better.

V7




Learning Style Inventory

Now let’s find out about your own learning style. We are going to complete an inventory.
There are no right or wrong answers. The questions are to help you think about how you learn,
so you will probably have different answers from other people in the class. That’s okay,
because we learn differently. Please write your name and listen to the directions.

Read directions orally.
Do the sample orally and check for understanding of directions:
SAMPLE:  When I learn Iam happy? fast? logical? careful?
Which is most like you?  Puta 4.
Of the remaining choices, which is most like you? Puta 3.

Of the remaining choices, which is most like you? Put a 2.
Which is least like you? Puta l.

Check responses with several participants until directions are clear.
Remember that there are no right answers or wrong answers. All answers are correct. It's

about you and your own learning style. It will be all right when we're finished.

Be sure participants are working alone. Check to see that directions are understood by
walking around and observing.

Allow approximately 15 suinutes, or until all are finished.
Scoring the Inventory
To score the inventory:

Add the numbers in each column,

Put an example on the board:

|~
)
l‘..:

- -

¢

! |
bl
\ b
41 19 2 36 TOTAL (Example only)

Be sure participants are totaling the numbers ia each column.




All' column totals should total 120. If not, check your addition.

£
EXAMPLE: 41 + 19 + 24 + 36 = 120 T
//‘ \'
AN
HANDOUT #1--The Cycle of Learning
Draw a graph on the board as shown:
AE RO

L/

Show participants how to transfer scores from the inventory to theirér hs:

Find the number for AE and mark on the line.
Find the number for AC and mark on the line.
Find the number for RO and mark on the line.
Find the number for CE and mark on the line.

Check to be sure participants have marked their graphs correctly.
Draw straight lines to connect the 4 points, cE

)i

~_
a
Ni
,/
|

AC
Look at each other’s. You will notice that they are all different. No one looks exactly alike.
That's good. That's because we all have different learning styles. Everyone’s pattern is correct
for him, That’s very important because we all learn differently. That's why we’re learning
about the 4MAT system--So that we can teach in different ways and use a variety of teaching
techniques that help all children learn.




HANDOUT #2--Learning Style Type Grid

Now subtract column 1 from column 3, or AC - CE,
And subtract column 2 from column 4, or AE - RO.
The answer may be a positive or a negative number.
Check participants’ calculations.

Find AE - RO on the number line and make a mark.
Find AC - CE on the number line and make a mark.

Demonstrate on the board how to connect the 2 points to make a square;

e -

|
AE ~RO ™~ !

CLOTH CHART #1 and HANDOUT #3:

BT |\

/. . -
,:‘Dt/nmh:rj I})\aguym-h'/c)

W o mae o e

Common | Apalylics
Sense

3 Z.

"\___/
If your square is in the first quarter, you are an imaginative learner (Type 1).
If your square is in the second quarter, you are an analytic learner (Type 2).
If your square is in the third quarter, you are a common sense learner (Type 3).
If your square is in the fourth quarter, you are a dynamic learner (Type 4).

All of you are good learners. Your learning styles are just different. In a few minutes we’ll
learn what it means to be a Type I, 2, 3, or 4 learner. Right now let’s see who our Type 1,
2, 3, and 4 learners are.




N el xay

Draw a circle graph as shown on the board: .

Type 1 learners come up and write your name in the first quadrant.
Type 2 learners write your name in the second quadrant, and so on.

Group participants according to Type 1, 2, 3, or 4.

For the next activity, move your chairs and sit with people who are the same type as you.

HANDOUT #4--Type 1, 2, 3, 4 Learners
Let participants read handout.

Ask participants to listen as you highlight characteristics of each type of learner and think about
whether that describes them. Do you agree? disagree? If you are not in the right group, it is
. possible to change groups.

Refer to cloth chart above and participants’ names on board in discussing each of the four
types.

Type | learners want to know why what they are learning is important to them. They learn best
by listening and sharing ideas. They need to be personally involved in learning. ‘rhey are
thoughtful people who enjoy observing others. They like discussions, group work, and realistic
feedback about feelings. Type 1 learners like to be involved in important issues, and they like
harmony. Their favorite question is WHY?

y il
Why?
Write WHY? in the first quadrant.

312
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Type 2 learners want to know facts. They need to know what the experts think. They need
details. They enjoy traditional classrooms, and they are more interested in ideas than in people.
They are interested in transmitting knowledge. They like facts and details, are very organized,
and like to do things in steps--1,2,3. They like to think things through. Their favorite question
is WHA'T? .

Write WHAT? in the sccond quadrant, ,
{( |
\WHAT?

NEEIE

Type 3 learners want to know how things work. They like to try things out and solve problems.
They don’t like to be given the answers by the teacher. They would rather experiment and find
out for themselves. They need to know how things work. As children, if they are given a new
toy, they may take it apart to find out how it works. Type 3 learners like practical applications
and hands-on activities. When you bring a flower into class and take it apart to examine it,
that’s hands-on learning. That’s very important for a Type 3 learncr. Their favorite question
is HOW? (HOW DOES THIS WORK?)

Write HOW? in the third quadrant. - .

Type 4 learners need to know what can be done with things. They learn by trial and error.
They like self discovery. They are enthusiastic about new things, and they like change. Type
4 learners are flexible, and they are risk takers. They like varicty in teaching methods. Type
4 learners like action and getting things done. They like to use what they’ve learned in new
ways. Their favorite cuestion is IF? (IF I know this, what can I do with it to make it

different?)
( [F7? ‘
_odbho
L 3]
\ .

Write IF? in the fourth quadrant.




Questions 1o review:
Arc any of these learning styles better than any other? (No)

Do you feel that you are m the right quadrant? Why or why not? (If not, move name on board
and have participant move to sit with the new group.)

Which groups like to be the most active when they learn? (3 & 4)
Which groups like to listen and reflect? (I & 2)

What is the favorite question for group 1?7 2?7 3?7 47

Group Activity

Choose a person who is important to you, such as your husband or a child. ‘Think about the
characleristics we talked about for Type 1, 2, 3 and 4 learners. Which type do you think this
person is? Why? Discuss with your group. Share a few examples with the entire class.

Summary/Next Steps

You now know your own learning style. It helps us as teachers and as students to understand
.how we learn and how others learn. We all have different learning styles.

Teachers can use 4MA'l to plan lessons that meet the needs of ali learners. 'The teacher who
knows about the four Jesrning styles can plan lessons that have phases, beginning with quadrant
I and proceeding around the circle. In each phase, activities will be geared to the needs of
learners of that type; they will learn more easily in this phase. During the other parts of the
lesson these learners will need to adapt to other styles. Students nced to learn to adapt also
because they will become better learners.

We will not divide cluldren into groups according to their learning styles and teach them
differently, but rather we will teach the whole class in phases. Sometimes students will work
in groups, but students with different learning styles should be grouped together so that they can
help each other and leain from each other.

In the next session we’ll find out even more about ourselves as learners.




Day 2 (3 hours)

Last time we talked about different ways that we learn, or different learning styles. Today we’ll
learn more about how we learn.  We know from research on the brain that the brain has two
sides, and the two sides work diffcrently. We all use both sides when we learn, but we prefer
to learn and learn more casily using one hemisphere or the other. We’ll learn more about left
and right brain preferences later. Right now we’ll complete and inventory to see which side we
prefer.

Inventory

we'll do an inventory to help you discover if you prefer to learn using your left or right brain.
Neither one is better than the other; they’re just different. Afterwards we'll talk about what it
means lo you as a learncr.

Directions for inventory are printed on the form, but it is important to review and
demonstrate how to mark the answer form,

Be sure you complete both sides of the inventory.
To mark your answer: )
‘There are 4 squares. Mark only one in each row.
Demonstrate on the board:

Which is more like you, column A or B?

Is it a lot like you, or somewhat like you?

Mark only one space in each row.

| _:</)

- ;

¢

Allow approximately 15 minutes to complete the inventory,




Scoring--HANDOUT #5

Using the scoring key, circle the corresponding number in each row.

69 +1 -1 2

+2 41 (-1}-2

2(-1+1 +2
Add all the negative numbers. Total + =
Add ali the positive numbers. Total - =
Find the difference. Difference =

Mark your score on the number line on the top of your score sheet.

Horseshoe Activity

Give participants a slip of paper and ask them to write their final number on it. 'Then have them
stand up and form a semi circle (horseshoe) with 0 at the center and all negative numbers on onc
side, in increasing order. and all positive numbers on the oiher side, in increasing order.

Questions
How many of you ended up with a negative number?
‘That means you prefer to learn using your left brain.
How many of you ended up with a posftivc number?
You prefer to use your right brain in learning,
How many of you ended up with zero? Or a number between -8 and -+8?
You are what we call whole brained--You can learn equally well using right or left-brain

learning activitics. We all use both sides, but people with a right-brain preference learn best
with certain kinds of activities and people with a left brain preference learn best with certain




other types of activitics.

CLOTH CHART #2 and HANDOUT #6--Brain Hemispheres
Let’s look at how the two sides of the brain learn:

The left side of the brain uses abstract symbols, like words and numbers. It breaks things down
to analyze the parts. And it operates in a very logical, step-by-step fashion.

The right side of the bramn thinks differently. It prefers pictures to words and numbers. It tries
to sce the whole picture, and looks for connections and how things are related. The right brain
docs not think in a step by-step fashion. A right-brain person may arrive at the same answer
but did not go through a step-by-step process to arrive at the answer.

The left side of the brain is very logical, planned and organized. The right side is intuitive and
prefers open-ended situations and pictures rather than words. We all use both sides, but we
prefer one side or the other.  We learn more easily one way than the other.

CLLOTH CHART #3 and HANDOUT #7--Flower and Parts

The left side of the brain analyzes a flower and breaks it down into its parts. Remember that
on the brain chart we said the left brain analyzes. The right brain connects the parts and sces
the whole flower. '

HANDOUT #8--Right/1.cft Brain Characteristics

"ass oul and review characteristics of people on each side of horseshoe.

People who prefer left-brained learning activities tend to do well in traditional
classrooms, while people who learn best using right-brain techniques have not had much
attention in the past. Now we'll talk about some techniques for teaching people with right brain
preferences, because these children often have problems in school if the teacher uses only
techniques for left-brained children, Often these children quit school because they think they
can't learn. But if the tcacher uses right-brained techniques part of the time, these children will
have a better chance to learn,

Have participants return to (heir seafts,




CLOTH CHART #4 and HANDOUT #9--Right-brain Teaching Techniques

Here arc some right-brain activities. Even if you are left-brained, you will have students in your
class who learn best with right-brain activities, so you will need to know technigues for teaching
using right-brain activitics. Are any of these familiar to you?

Which ones?

Can you tell us what it is? Give an example?

EXAMPLES:

Mind mapping--Take a single concept and write down everything you think of related to
that concept.
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Visualization--Picture in your mind.

Imagery--Tell students a story and have them describe things they can see, hear, taste,
smell or fecl.

Poetry
Art

Auditory/Visual/Kinesthetic--Children like to use all their senses. They learn best when
they can listen, look, fecl and experience.

Children who prefer to learn with their right brain need to do these kinds of things, so be sure
to include them in planning lessons.




CLOTH CHART #5 & HANDOUT #10--The 4MAT Model: An Overview

Review questions for cach quadrant: Why? What? How? If?

In each quadrant, there are right and left-brained learners.

This chart combines what we know about Type 1, 2, 3, 4 learners and right/left brain

preferences,

In planning units, a teacher plans a variety of experiences so that students will be able to learn
in preferred ways during parts of a lesson and will need to "stretch” or adapt for parts of the
lesson. Using the learning cycle on the chart and handout is one way to ensurc that the lesson
will accommadate students with different learning styles.

Review steps on chart, beginning with A, Creating an Experience, and continning around

the circle.

In planning a unit, the tcacher first determines the concepts/skills to be developed in 2d (left
mode). Then the teacher begins planning the unit with 1a (right mode).

la (right mode)

Ib (left mode)

2¢ (right mode)

2d (left mode)

3e (left mode)

3f (right mode)

4p (left mode)

4h (right modle)

WHY? Create an experience. Have students do something that is
connected to their lives now. It is important that this experience have
personal meaning for students.

Discuss and analyze the experience. Step outside the experience and
analyze what happened. What did they discover about themselves?

WHAT? Take students from the personal experience to broader reality.
Use metaphors, analogies, guided imagery.

Teach concepts/skills that are significant, using lecture, texts, videos,
guest speakers, elc. This part should be systematic and sequential.

HOW?  Students practice using workbooks, worksheets, exerciscs,
questions, etc.  Students try it out.

Move students to personal usefulness. Let them add something of
themselves.  Encourage them to experiment with their new learning.

117 1f I know this, what can I do with it in real life? Analyze what has
been learned: How does it fit into my life? Is it useful? What questions
doces it raise?

Do something different that goes beyond what was learned. Share it with
others,




Day 3 (4 hours)

Review learning cycle and right/left characteristics, ask questions to check participants’
understanding.

Next we’ll review a sample lesson plan.

HANDOUT #11--Sample lesson plan

The objective of this lesson is to develop the concepts of size by distinguishing things that are
large, medium, and small.

Review steps in the cycle and an example of each step from the sample lesson plan.

HANDOUT #12--Unit Plan Form ,
Form groups of three. Using the UNO/ESSP scope and sequence for the subject(s) a teacher
will teach, choose a topic, decide what concepts/skills need to be taught, and develop one unit

plan as a group. Have participants write the topic and the names of group members across the
top of the page.

Observe participants to check their understanding. Do activities match the quadrant and
left/right mode in the unit cycle?

Share unit plans with the enfire group.

Follow-up

Ask participants (o usc JMAT in developing unit plans during the next two weeks. If possiblc,
meet with participants again to share their plans, answer questions that arose when they tried to
wrile unit plans on their cwn, and check for understanding.




Appendix A

Workshop Handouts
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RIGHT/LEFT MODE CHARACTERISTICS  AllRights Reserved.

LEFT MODE

Rational

Responds to verbal instructions

Controlled, systematic experimen:s

Problem solves by logically and sequentially
looking at the parts of things

Makes objective judgements

Looks at differences

Is planined and structured

Prefers established, certain inforrnation

Analyic reader

Primary reliance on language on thinking and
remembering

Prefers talking and writing

Prefers multiple choice tests

Controls feelings

Responsive to structure of environment

Prefers hierarchial (ranked) authority
structures

Sequenlial

Is a splitter: distinction important
Talks, and talks, and talks

Is logical, sees cause and effect

Draws on previously accumulated, organized
infcrmation

No reproduction allowed.

RIGHT MODE

Intuitive

Responds to demonsirated instructions

Open-ended, random experiments

Pralilem 3olves with hunches, looking for
patterns and configurations

Makes subjeclive judgements

Looks at similarities

Is fluid and spontaneous

Prefers eiusive, uncertain information

Synthesizing

Primary teliance on images in thinking and
remer-bering

Prefers drawing and manipulating objects

Prefers open-ended questions

Free with feelings

Essentielly self-acling

Prefers collegial (participative) authority
structures

Simultaneous )
Is a lumper: connectedness important
Is mute - uses pictures, not words

Is analogic, sees correspondences,
resemblances

Draws on unbounded qualitative patterns that
are not organized inlo sequences, but thal
cluster around images of crystallized
feelings

L(\o
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Rizht Mode Strategies cwil, oy (sb 0402

1. _Hetaphor
2. Visualization

3. _Imagery
4. Paradox

5. All_Forms of Pretry
6. All Activities ‘which
respect intuition ;

i

7. Al Fine Arts: i
]

1.1 _Drawing
7.2 _Puainting
1.3 Music
7.4 Creative Dramalics
7.5 Creative Writing
1.6 MHaovement
7.7 Physicol Education:
]

RPN

8. _Hpdalities
‘8.1_pudio

8.2 Yisual

8.3 Kinesthetic '
8.4_ Hixed

9. _Host formns of Doing,
performance
9.1_Bullding '

9.2 Rofe Ploying
9.3_Simulations
9.4_Demanstratiors
9.5 Experiments

..-
=
3

10 _All Kinds of Connections:

10.1_Patterning & Configuration

10,2 Al Synthesis

10.3. _Hind-Mapplna, {.e.,
———yrouping mm..t.l_lgﬂgb_l_s_.r)mr Ideas
10.4 Clustering, i

o Grouping other s thouths of ldeas
10.5 Analogies

J0.6.__Paradox

A1 Nathematicanl Lonceptupiization

H 1_.Geometry

——— s

1.2 Spatisl Relutisnships
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. Analyzing
application {or
i2levance and

uzalulness
(Lell Mozte)

- — s

\_,/!

THE ANIAT MODEL: AN OVERVIEW

1. Doing 1t
(the concept)
al gpplylng
il tonew maore
complele
experience,

-

P

Concrete

Experience
T

1
i

:
a. Creulgng
an exnmi;nnce

{Right Made}

emf Jasepdlad b |

1. Rellecting
on and
anolyzing gn
expericnce
{Lelt Mode)

Actve
(perimentiation

i
=.

“T Practicing
defined glvens
and adding
comething of
enesell (Right

phvhaL RSN

delined glvesa
(Lolt Mode}

e ———

-

SR l-):/

Abstract

€. ractieing] Conceptualization

: cﬁitaﬁgﬁukﬁe»po

TEA

d. I)evelt!p!ng

C. Integiating
rollective
onalysis Into
concepls
{Hight Mode)

concepts skills
flaft Mode)

UOLBAISSqQQ




Perform their
dramas/pantomimes.

Children play a

AMAT SAMPLE LESSON PLAN: PRIMARY

Children play,
“Clothing Store."
All items are either
too small or
too large.

Discussion
leading to focus

“do it, be it, show it” R! R ~ on:small, large,
dragna/pantomime ol . Vs medium. Ch||drgn write
large, medium, and small. 4 1 the three words and
L L illustrate them.
T /N .
“Bag Game” R 3 2 Students trace outlines of
theirown hands and feet.
l l Trace adult’s hands and feet

A collection of objects

in a bag. Children reach in
and find something '
“smaller than a finger”

or “larger than a hand”,
etc. Ail children Worksheets
from teacher's
input. Add workbook

pages for guided practice.

EXCEL, INC.

¢

. for homework. Add color
& decoration to both
sets. Post around
classroom.

Lecture on
size. Overheads
of animals, flowers,
birds, etc., illustrating
the three words. //

———-—"/
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Notes on -.lrategles for helping all four Iearmng styles improve study habits...
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Appendix B

Inventories




Learning-Style Inventory: Instructions .

The Learning Style Inventory describes the way you learn and how you deal with ideas and day-to day situations n your hie.
Below are 12 sentences with a choice of four endings. Rank the endings for each sentence according to how well you think
each one fits with how you would go about learning something. Try to recall some recent situations where you had to learn
somathing new, perhaps in your job Then, using the spaces provided, rank a4 for the sentence ending that describes how you
learn best, down to a “1” for the senter ce ending that seems least like the way you would learn Be sute to rank all the endings
for cach sentence unit. Please do not .nake ties. *

Example of completed senter.ce sel:

0 When 1 leamn [7(‘ 1am ._l__l am __2'__ fam _é,.l am
happy. fast, logical careful
N X
1 When ilean e ik t0 deal weh my e I ke towatch and histen . ) Ike to think aboutweas 1 Iike to be domg things,

2. Iearn best when'

.

-

When 1 am learning

-~

. Heamn byr

w

When I learn

Ll

~

I tratn bed from

>

When | learn

-]

eamn best when

10 When | am leaming

11 \When Heam

12 1fearn best when

When | am leaming:

feelings

e o | trust my bunches
and feclings.

—— have strong fe lings
and teactions

fechog

- = lamepentoncs
expenences

» .

i | AMY AN iNtUtive DEISON

o= PE1SONAT telatior ity

= e leel personally nvolved
in thngs,

s I 16ly 00 my fec ngs

e | AN A0 accepting person

1 get mvolved

et 1 AM tCEptive and Open-

minded.

CE

e | Iisten and watch
carefully.

e 1 am quiet and resenved

v eemae Walching

1 look at all sides of rcues

. I am 3n observing person,

e Observation

eanee | take my time before

acling

N 1ely 0n iy ohservations

——a | am a reserved person

e | ke 10 Obterve

ez | am carelul

RO

e | 121y On1 Togical thinking

»

e 1 tend O reason things
out

e thinking.

I Ike to analyze things,
break thenr down into
ther parts

e | am 3 logica! person

e 1Ati00A theoties

P hike ideas and theories
.

e | 1Ely ON iy ideag

e | 3m 2 rational person

e | €ValUALE things

e e | analyze ideas

AC

e 1 wotk hard to get things
done,

e | 2 re<ponsible about
things.

e J0OiNE

e | D6 10 try things ot

e | A 30 active person

o A CliA0C (0 try OUL And
fnactice

e | ke (0 3p€ res50UtS from my

work,
L]

e b €20 1y thiogs out for
mysel!

.
1 am a responsible person,

ke to be active

——ee ] am practical

AE

Conyright © 1981 David A Kolb, sevised 1985, 4ll rights reserved No part of this publication may be reproduced ot transmitted In any fotm or by any
means, clectronic ot mechanical, Including photccopy, xetography, recording, or any information storage and retrieval system, without permission 12 wriling
from Mclier and Company,

Specially prepated for Exeel, Inc,
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hn HEMISPHERIC MODE INDICATOR  (HMI)

INSTRUCTIONS For each numbered ilern there are four possible choices. Either choose “afot” or “somewhat’ from the col-
umn Aside, or "a lot” or “somewhat” from li -e column B side. For example. I preler dogs “alot” or "somewhal” - or — I prefer cats
“a lot” or "somewhat " Choose one answer for each numbered item. Place an O in the appropnate blank.

Example: - Column A Column B
' S B %% . o4 .
B N 1%0/ 9,06& ?'\ .
pxele;dogs I 0) I I I l prele‘rcals
~ S N ;
Column A %,o% /@*“\ > Column B '
r <
1. basesdecisionsonfacls bases decisionsonfeelings
2, prefersorganized structure inawork: setting pielers open-ended work setting
3. carelree, spontaneous careful, deliberate
4, understands how the pieces Il togelher ] understands from experience
5. liies hunches approaches problemslogically
6. like anathlete or arlist Iike an accountant or chemiist
7. ke ataxlawyer like a criminal lawyer
8.. neat. sloppy
9. processorienjed - T product oriented
10. improvising newideas thoughtlul, bothfeet onthe ground
‘1 11. preferschange and the unusual ‘ prelers order and stability
. |12. recallsinformation, names . recalls laces, dress, actions '
13. preciseinlanguage ) lree, sweeping lerms
14, locus onwords said and the message takes i body language, emotionaltone
15. holistic, intuitive orderly, sequential
16. wordsand numbers space andform
17. synthesizing ’ analyzing
18. abstract . concrele
19. emotional N rational
20. objeclive subjective
21. waking dreaming
22. timebound ’ limeless
23. realistic idealistic
24, leadbytheheart - lead by the mind ) ’
25. specific | ambiguous
26. community ) agency
27. outlook insight
- 28. caUseanqéﬂecl ) resemblances .
. 29, lumper - spliller )
30. intellectualrigor . imagination
31. solt *| sharp
32. persisl . éncompass ’

© Excel. Inc. 1986 THESE MATERIALS ARE UNDER THE STRICTEST LAWS OF COPYRIGHT
xcel, Inc. ANY DUPLICATION IS EXPRESSLY FORBIODEN,
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Supervisory Handbook

(Classroom Instruction)

Prepared in collaboration with UNQ/ESSP

Master Teacher Trainers (male and female)

and Specialist Facilitators, Zalnei Sherzad
and Jalat Khan Hekmaty

Lynn Evans

7 June 1993




Introduction/Purpose

This handbook is designed for use by headmasters and head teachers in working with classroom
teachers to improve learning outcomes for students. It is designed as a guide for headmasters
and head teachers in their roles as instructional ieaders, not a prescription. It includes a
conceptual basis, information about components and indicators of quality teaching and learning,
and suggestions for utilization of available resources. It may be used as a basis for inservice
education and staff development.

Throughout this handbook, emphasis is placed on working with teachers to improve learning
'outcomes for students. The supervisory role is viewed as one of working with teachers as a
facilitator, not'as an inspector. While this may represent a shift from traditional views of the
role of the supervisor, it is an important distinction if teachers are to work collaboratively with
headmasters and head teachers as instructional leaders, so that all parties focus on improved
learning outcomes for children.

A variety of Afghan educators provided important ideas and input as this version of the
handbook was developed. These educators included UNO/ESSP specialist facilitators and master
teacher trainers. Additionally, content and indicators of effective teaching were adapted from
the System for Teaching and learning Assessment and Review (STAR) by Ellett, Loup &
Chauvin, 1991. Included are 35 indicators for the supervision and improvement of classroom
instruction (See appendix A).

.
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Asking Questions
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Developing Open-ended Questions
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Conceptual Basis/Common Themes

The focus of this handbook is the enhancement of teaching and learning, and it is grounded in
a variety of important "common themes." These common themes represent essentidl "key ideas"
that form the philosophical basis underlying the handbook. The key common themes are as
follows:

. All Students Can Learn
. Teaching and Learning
. Role of Preparation, Planning and Evaluation

. Knowledge of
a. Pedagogy
b. Content

¢. Curriculum

. Time
. Active Involvement/Engagement
. Individual Differences

. Quality Learning Environment




Each of the common themes represents a conceptual “thread" that ties the sections of the
handbook together as a whole system. It is deliberately designed to define quality teaching
practices in terins of their linkages to student interest and involvenient in learning. The ideas
arc contextually-based; that is, the unique context characteristics of each classroom are
considered in any determination of the quality and effectiveness of teaching and learning.
Specific examples of indicators supporting the common themes are shown in the matrix in
figure 1.

Content and Structure of the Handbook

This handbook consists of five sections. The first four scctions of the handbook are related to
quality teaching and learning. The 35 indicators operationalize the dimensions of quality
teaching and learning and utilization: 1) Preparation and Planning; I1I) Classroom Management;
1) Learning Equity; and IV) Effective Teaching. The dimension of Preparation and Planning
consists of four componeats, Individual Differences, Teaching Aids and Learning Materials,
Homework (Home Learning), and Assessments. The dimension of Classroom Management is
further broken down into components of Monitoring and Maintaining Student Behavior, Class
Structure (Task Orientation), and Student Engagement. Learning Equity includes Equity for All
Students and Interpersonal Relationships. The dimension of Effective Teaching consists of the
components of Clanty of Presentation, Use of a Variety of Teaching Methods and Learning
Tasks, Use of Teaching Aids and Learning Materials, Enthusiasm, and Feedback.

Indicators comprising the first dimension of Planning and Preparation emphasize planning in a
manner that accommodates individual differences among students in learning objectives and
activities, effectively plans for the use of teaching methods and learning tasks and aids and
materials, and carefully specifies home work (home learning) assignments and formal assessment
and cvaluation procedures.

The sccond dimension, Classroom Management, is operationalized by a set of indicators that
reflect the teacher’s ability to manage student behavior, structure an cfficient classroom so that
time is conserved for teaching and learning, and maimntain student engagenient in learning tasks.
Student engagement is an important concern given the well-documented relationship between
class engagement rates amd subsequent student learning and achievement. Instructions for taking
periodic engagement scans during the class to estimate student engagement rates are included
in this component.

The third dimension, Liarning Equity, contains indicators of a psychologically supporlive
classroom climate built upon equity for all students and positive interpersonal relationships.

The fourth dimension is termed Effective Teaching. This is the most lengthy dimension
composed of 20 indicators divided into five components. Clarity of Presentation, Use of a
Varicly of Teaching Mcthods and Learning Tasks, Use of Teaching Aids and Learning
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Materials, Enthusiasm, and Feedback. Whereas the quality of teaching methods, learning tasks,
Lteaching aids and learning materials were of concern in the written plan, the focus in this
dimension is on the effective use of these components in engaging students in various learning
tasks. The indicators in this dimension reflect an emphasis on the logical organization of
content, the use of approupriate teaching methods and learning tasks, the use of aids and materials
to enhance learning, enthusiasm for teaching, learning, and the subject, and informal assessment
and feedback about learning. There is concern throughout this dimension with accommodating
the range of individual differences in needs and abilities of students, maintaining clear

_ communication and explanations of content and learning tashs, and actively involving all students
in learning.

The last section of the handbook includes information related to observing classes, taking notes,
and conference skills. The supervisor who observes classes using the indicators in this handbook
will lcave the classroom with a great deal of information which can be used in working with
teachers to emphasize stiengths and improve teaching and learning for students. This last section
provides techniques for the supervisor for using this information in working with teachers.

SECTION I: PREPARATION AND PLANNING

'Thorough and thoughtful planning is an important component of effective teaching
and learning. The written lesson plan should include a statement of the learning
objectives, the teaching methods and learning tasks to be employed, the selection and
use of aids and materials, and the inclusion of home learning as a logical extension
of learning in school. Evaluation of student performance is planned and directly
linked to the objectives. Emphasis in this section is on the quality of objectives,
teaching methods, learning tasks, teaching aids, learning materials, and evaluation
procedures in the written plan. The use of these same components in the classroom
will be considered in Iater sections.

As teachers plan lessons, they consider the body of content knowledge to be learned
and design appropriate activities to teach this confent. Activities consist ef teaching
methods, or what the teacher will do, and learning tasks, or what the students will
do. The teacher plans for both, for both teacher and students have a role in each
activity. The teacher also plans for the use of teaching aids, things planned for use
by the teacher to enhance learning, and learning materials, things planned for use
by (he studeats to enhance learning. One specialized learning task is homework, or
honmle.nrnmg Finally, the teacher plans evaluation procedures {o assess students’
learnjng of the new material.

An overview of the components of a lesson which need to be considered in planning
is provided in figure 2. ,
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Indicators of effective planning are as follows:
ILA. Individual Differences
LAl Learning objectives accommodate individual differences among students.

All classes are heterogeneous in terms of student characteristics. Therefore,
learning objectives planned should accommodate individual differences among
students. A sufficient variety of learning objectives should be included in the
lesson or unit plan to accommodate a variety of student learning styles and
right/left mode preferences.

ILA.2 Activities accommodate individual differences among students.

Since all classes are heterogeneous in terms of student characteristics, planned
activities (teaching methods and learning tasks) should accommodate individual
differences among students. A sufficient variety of activities should be included
in lesson plans to accommodate students’ various learning styles and right/left
mode preferences. Lessons should begin with a motivating activity that captures
students’ attention and promotes subsequent engagement in learning tasks.

I.B.  Teaching Aids and Materials

B.1 The lesson plan includes a variety of pertinent aids and materials that
accommodate student needs and enhance learning.

Aids are "things" planned for use by the teacher to enhance learning. Materials
are the "things" planned by the teacher for use by students to enhance learning.

Teaching methods and learning tasks can be facilitated by the use of aids and
materials. The planned use of aids and materials should provide students with
practice on learning tasks so that they can achieve the learning objectives.




I.C. Homework (Home learning)
I.C.1 " Home learning assignments enhance learning.

Learning is enhanced when teachers plan a sufficient number of home learning
assignments that allow them to do one or more of the following:

Pragtice Students are provided with opportunities to reinforce newly
acquired learning.

¢ ion Students obtain knowledge necessary to establish
prerequisites for the next lesson.

Extension and Students go beyond learning tasks completed and extend
Application newly acquired knowledge.

Parents should not be expected to teach their children core material which has not
been introduced in class.

‘L.D.  Assessments -
[.D.1 . Summaries or reviews are planned for the lesson.

Periodic summaries and reviews of lesson content are important means of
monitoring student learning. Reviewing and summarizing can occur at transitions
in the lesson as well as at the end of the lesson. Reviews are also important ways
to link prior and future teaching and learning and to provide lesson continuity.

I.D.2 Both formative and summative evaluation are planned.

Formal assessment and evaluation activities can be either "formative" or
"summative." Formative assessments (daily quizzes, checking worksheets, etc.)
provide the teacher and students with information about how well the student is
learning the knowledge and skills intended. Summative assessments are made at
the end of a teaching unit.




1.D.3 Tests reflect a variety of formats and items.

A variety of assessment and evaluation formats and items should be used. For
example, performance checklists and rating scales, interviews, and paper and
pencil tests are different formats. Multiple choice, fill-in-the-blank, and matching
are different types of test items. True/false tests should be avoided. Variety in
formats and items should be sufficient to accommodate student differences and
needs and the number and complexity of learning objectives and tasks.

SECTION II: CLASSROOM MANAGEMENT

Effective classroom and behavior management comprise -a necessary element of
effective teaching performance. Clearly communicated behavioral expectations and
fair and consistent consequences facilitate effective and efficient monitoring and
maintenance of acceptable student behavior, .

II.A  Monitoring and Maintaining Student Behavior

ILA.1 Expectations about acceptable student behavior are clear and are consistently
maintained.

Making expectations for behavior clear to students is an important element of
maintaining acceptable behavior. Consistency in communicating expectations is
also a key element of maintaining acceptable behavior. Acceptable student
behavior can indicate that behavioral expectations have previously been made
clear and are understood by students.

ILLA.2 Behavior of the entire class is effectively monitored throughout the lesson.

Effectively monitoring the behavior of students requires periodically surveying the
behavior of the entire class throughout the lesson. Moving among students,
maintaining eye contact, touching students momentarily, and requesting students
to observe each other are examples of monitoring.

Successful monitoring of student behavior can prevent persistent unacceptable
behavior. Teacher actions such as verbal and nonverbal cues and feedback,
deliberate movement toward students, and other teacher actions may prevent this
behavior from occurring.




ILA3 Students are provided verbal and/or nonverbal feedback about acceptable
and unacceptable behavior.

Feedback to students abopt their behavior should be specific to the behavior and
to the student or group of students, or perhaps to the class as a whole.
Opportunities should be addressed to provide positive feedback about acceptable
student behavior. Positive feedback to students or student groups, when brought
to the attention of and observed by members of the class, can be an effective
means of communicating behavioral expectations.

ILA.4 Uses techniques to stop unacceptable behavior quickly and in a way that re-
engages students in learning

Unacceptable behavior is behavior that violates classroom rules, social norms, or
teacher expectations. Examples of unacceptable behavior are interfering in the
work of others, answering out of turn, or failure to put away materials as .
required. When instances of such behavior occur, the effective teacher uses
techniques to quickly stop them with reasonable consequences for students.
Teachers may use "silent discipline” techniques such as whispering to individual
students, pointing a finger, frowning, or otner techniques to stop the unacceptable
behavior and re-engage the student in learning.

ILB. Class Structure (Task-Oriented)

Time for learning is maximized by a well-organized classroom, by initiating (eaching
and learning activities promptly, by implementing transitions smoothly and without
delay, and by avoiding undesirable digressions from fopics or learning activities.

ILB.1 Learning activities begin promptly.

At the beginning of class, teaching and learning activities should begin on time
with little time spent on organizational activities such as roll taking. The
efficiency with which organizational activities are handled promotes a business-
like atmosphere.

1.B.2 There arc no unnecessary delays during the lesson.

Unnccessary delays in teaching and learning activities can be avoided by the
efficicnt management of organizational aclivities, avoiding undesirable
digressions, and the efficient handling of interruptions and transitions. Students
or student groups who finish tasks carly need supplemental activities to maximize
their use of class time.




II.B.3

Routine tasks are dealt with in an efficient manner.

The teacher and students have important roles in carrying out-routine tasks and
procedural matters, such as distributing and collecting learning materials. In
carrying out routines, efficient routines need to be established and used so that
class time is preserved for teaching and learning activities.

II. C. Student Engagement

I.C. 1

Student engagement rates can be calculated to provide important information
to teachers about the effectiveness of teaching and learning activities
observed. Engagement refers to student overt and/or covert involvement in
objectives-related learning activities. Student engagement has been identified
in numerous research studies as being .positively related to student
achievement. Student engagement rates can be estimated for the entire class
through systematic observation of task-related behavior during teaching and-
learning activities as these occur throughout the lesson.

It is desirable to maintain an engagement rate that is as high as possible. A
reasonable "target" in typical teaching and learning contexts is 99% or
greater. It should be recognized that the engagement rate for a class might
be quite high even though one or more students are persistently off-task.

High levels of student engagement in learning tasks are evident throughout
the lesson.

Student engagement rates can be estimated by observing students during
classroom activities and making a decision as to whether they are engaged (?) or
not engaged (7). Rates of student engagement can be obtained by periodically
scanning the entire class at prespecified time intervals throughout the period of
the lesson. In making scans of the entire class as a group, the number of students
in the class who are not engaged will typically be recorded for each scan. Scans
should be made during teaching and learning activities, transitions and classroom
routines. If possible, all students should be included in each classroom scan.
Scans should be made "by the clock” and on a fixed time interval schedule. Teo
obtain a stahle index of classroom engagement, a total of ten scans is
suggested for each lesson.

Typically, scans should be taken in 3-to 5-minute intervals and the number of
students who are not engaged is recorded for each scan,




Relatively longer intervals might be used with lengthy lessons (e.g., 60-minute
lessons) and relatively shorter intervals might be used with shorter lessons (e.g,
30-minute lessons). The fixed interval established for scans may have to be
adjusted somewhat to complete the cycle of ten scans because of delays that have
nothing 1o do with tcaching and learning (e.g, organizational activitics,
unexpected interruptions and so on.)

General procedures for estimating the student engagement rate of a class are
as follows:

(@)

()

(©)

()

©
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Before a scan, ask yourself: “What doces the teacher at this moment in
time expect students to be doing and/or learning?"

Briclly and systematically, scan all students in the class as a group and
record the number of students who are not engaged.  Students are not
engaged il they are doing something other than what the teacher expects
at the time of the scan or if they are waiting for others to finish and are
not engaged in an overt or covert learning activity.

Repeat the scanning and recording procedure at each of the predetermined
time inlervals until the end of the lesson. A minimum of ten scans is
susgested.

For cach scan, record the total number of students who were judged as not
engaged (off task).

Calculate the percentage of students off task by dividing the total number
of students off task by the total number of students X the number of
scans,

Subtract the percentage of students off task from [00% to find the
percentage of students engaged.

While the overall engagement rate is of interest and may be quite
high, the variation in engagement rafes from one scan to the next is
of considerable importance in diagnosing changes in cffective teaching
and learning during a lesson,




TIPS FOR ESTIMATING
STUDENT ENGAGEMENT RATES
Sit in a location that maximizes observation of students

Istablish schedule of scans
(X minutes class length / X number of scans)

Allow brief time period before beginning scans
(Let the class "scttle in")

Note the learning task expectations for students before a scan
(allowable range of student behaviors)

Periodically scan entire class by_the clock
Record # of students "off" task

Repeat scanning at fixed intervals

Calculate the percentage of students off task:

Sum_total # o7 students "off" task
‘Total # Students X Total # Scans

Subtract the percentage of students off task from 100% to find the percentage of students
engaged.




An cxample of computing the overall engagement
rate for a class of twenty is provided below

Number of
Scan Students

Number "Nof Engaged"

9
10

LN DN LN —
coaoCcTS AN O S

Percentage of students not engaged =

Sum total_# of students off-tagk =
Total # students X total # scans

28 = 28 = 4% Off task
20x 10 200

100% - 14% = 86% cngaged




SECTION It LEARNING EQUITY

Providing an environment conducive to learning is an important dimension of
effective teaching. In a supportive learning environment, students are treated fairly

and with courtesy and respect and enjoy a relaxed and accepting atimosphere.

HLA. Equity for Al Students
NLA.I Is fair and impartial in interactions with students

Effective teaching and learning occur within an equitable learning environment.
A teacher should remain impartial in implementing learning activities, providing
ample opportunities for all students to participate. For example, the teacher
should not show favoritism in calling on students, providing time for students to
answer questions, or in reprimanding students.

HILA.2 Comments, questions, examples, demonstrations, and/or otker confributions
. are sought from students throughout the lesson.

Actively soliciting all students’ involvemenl in learning aclivitics sends a steady
and consistent message that all students are important participants in the
classroom learning environment. This is important in maintaining a high level
of student engagement in learning activities.

IIL.B. Interpersonal Relationships
IL.B.1 Considers, recognizes and/or comments on students’ contributions

Recognizing students’ contributions sends a steady, positive message that students
are an important part of the total teaching and learning environment.

In responding to students’ questions, teachers should attempt to fully address

students’ concerns without either insufficient or excessive elaboration.

Insufficient teacher responses can result in confusion. On the other hand,
. excessive elaboration can result in boredom,
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111.B.2 Shows patience, empathy, or understanding for students who respond poorly
or who have difficulty
Not all students are equally successful in completing learning tasks. Students who
respond poorly or who have difficulty with assigned tasks should be actively
encouraged by the teacher. A teacher should probe for areas of
misunderstanding, emphasize partial correctness of responses, and revisit students
to check their understanding without overemphasizing errors.
Students who respond incorrectly should never be berated by the teacher.
SECTION IV: EFFECTIVE TEACHING

Characteristics of effective teachers have been identified based on research. In these
studies "effective” teachers were those whose students scored well in the basic skill
areas of reading and mathematics. Characteristics associated with effective teachers
are as follows: clarity of presentation, use of a variety of teaching methods and
learning tasks, use of teaching aids and learning materials, enthusiasm, and
feedback about learning. Additional characteristics of effective teachers are included
in other sections of the handbook: feedback about student behavior, class structure
(task orientation), and student engagement in learning tasks (II, Classroom
Management) and student opportunity to learn (I1I, Learning Equity).

The quality of teaching methods, learning tasks, teaching aids, and learning
materials was considered in the written plan in Section I. During the class
observation, the supervisor will consider the use of the methods, tasks, aids, and
materials and their effectiveness in maintaining student engagement and in
promoting student achievement.

As teachers move from the written plan for a lesson to implementation, they need
to continually assess student learning through observation, questioning,
demonstrations by students, etc. By monitoring student learning in this way,
teachers can assess the adequacy of student learning and preovide specific feedback
to students. If learning is inadequate, reteaching using a different teaching method
and learning task may be required. If learning is adequate, the teacher proceeds
to the next activity. A graphic representation of the cycle of learning is inciuded on
the fgllowing page.

,’»
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IV.AL

IV.A.2

IV.A.3

IV.A4

IV.A. Clarity of Presentation

Learning is enhanced when information presented by the teacher is structured in a
logical manner and students know why they are learning the material. Clear
directions and explanations, with relevant examples and periodic reviews, help

.

students to learn. Effective oral communication is also critical to students’
understanding,

Content knowledge is arranged in an order conducive to learning,

Content knowledge should be structured in a logical manner to enhance learning.
Logical structuring of content enhances clarity. Students can become confused
when content/tasks are not presented in a logical sequence or if "gaps" in content
presented are evident.

The purpose of topics and learning activities are communicated to students.

Teachers communicate the purpose of learning activities to students when they
explain the rationale for what is to be learned. For example, the teacher may
emphasize the relevance of lesrning activities to real life or link new ideas and
concepis to previous and future learning, or the teacher may emphasize that
today’s aclivities are an important prerequisite for tomorrow’s learning activities,

Directions and explanations related to lesson content and/or learning tasks
are effective.

Explanations and directions for lesson content and learning tasks should always
be understandable. Understanding what is to be learned, what to do, and how to
do it are important elements of student learning. Explanations and directions
occur throughout a lesson as content and learning tasks change. Explanations
have been effective if there is little student confusion. Confusion can be
evidenced by bemuscd looks, repetitive questions, continual re-explaining, or
students’ failure to perform steps in learning tasks adequately.

If home learning is assigned during the lesson, the teacher should prepare students
for the task. Simply telling students what the assignment is to be is not sufficient,

Summarizes or reviews during the lesson

Periodic reviews during the lesson are important ways to link prior and future
teaching and learning activilies and to provide lesson continuity.




IV.A5 Oral and written language used in lesson presenfation is accurate and easy
to understand,

Effective and appropriate oral and written communication include a variety of
elements. Clear articulation should make speech understandable. Sentence
structure and grammar should be accurate and should facilitate student
comprehension. Writing on chalkboard and worksheets should be visible and
easily read.

IV.B. Use of a Variety of Teaching Methods and Learning Tasks

Teaching methods are the procedures and techniques used by the teacher to enhance
‘learning. A learning task is the objectives-related activity planned for students to
do. To enhance learning, teachers use methods that facilitate the achievement of
planned objectives, encourage student interest and involvement, and accommodate
different student needs. Flexibility in the use of teaching methods and learning
tasks, as well as the use of a variety of student outcomes assessments (tests) are
important in meeting students’ needs.

IV.B.1 Two or more methods are used that enhance student interest and actively
* involve students in learning tasks.

Students vary in ability, learning styles, right/left brain preferences, and needs.
Effective teachers vary methods to accommodate student differences. More than
one method should be used to enhance student learning. Methods used may vary
from question/answer and discussion to small group problem solving or group
projects.

To enhance student lcarning, all methods used by the teacher should be
implemented in ways that stimulate learner interest and active involvement in the
task.

Active involvement refers to more than just passive listening. Students who are
actively involved are not disinterested or bored.

IV.B.2 Students are given opportunities to learn at more than one cognitive and/or
performance level.

Teaching and learning activities emphasize the stimulation of thought and the
acquisition of skills or information. Cognitive levels extend from simple, factual
information to more complex levels, such as concept learning, application,
problem solving, and so on. Performance levels can also vary from relatively
simple tasks to more complex tasks.




Iv.C.

IV.C.1

Iv.C.2

1V.D.

IV.D.1

Use’of Teaching Aids and Learning Materials

Aids are "things" used by the teacher to enhance learning, and materials are
"things" used by students to enhance learning. The use of aids and materials should
enhance mastery of lesson objectives, accommodate student needs, should be used
in a timely fashion, and should stimulate high levels of student Interest and
involvement,

, Teaching aids are used properly and accommodate the range of student needs
and abilities.

Proper use of teaching aids implies ‘that standard operating procedures are
followed in a manner that enhances learning. Teaching aids (chalkboard, charts,
pictures, etc., as available) should match the range of learning styles, and their
use should accommodate students’ needs and abilities.

Learning materials are used properly and accommodate the range of student
needs and abilities.

Proper use of materials implies that directions and procedures are followed by
students to enhance learning. Learning materials (textbooks, manipulatives, etc.,
as available) should match the range of students’ learning styles, and their use
should accommodate students’ needs and abilities.

Enthusiasm

The teacher models enthusiasm and interest in learning through verbal and
nonverbal behaviors and encourages active involvement,  Students’ active
engagement in learning tasks, a strong correlate of student achievement, is
maximized through stimulus variation.

Enthusiasm for teaching, learning, and the subject being taught is
communicated to students.

Enthusiasm for teaching is communicated to students through the use of verbal
and nonverbal behaviors such as changes in voice inflections, positive gestures,
movement about the, classroom and facial expressions of interest and excitement
about teaching, learning, and the subject taught,

Enthusiasm for student learning is conveyed by the teacher’s interest in student
mastery of concepts being iaught. Communicating interest in and excitement
about students’ learning, participation and contributions are examples of
enthusiasm for learning, Enthusiasm for learning motivates students to participate
in learning tasks. :

Ly




Iv.D.2

Iv.D.3

IV.E

IV.E.l

Enthusiasm for content might be displayed by the teacher’s interest in the subject
matter itseif.

The teacher provides frequent changes in stimuli throughout the lesson to
ensurce learner attention and on-task hehavior.

Stimulus variation is a key clement in maintaining  student attention and
involvement in learring tasks. ‘Task-related behavior can be promoted through
a varicty of means such as varying voice, movement, focus of attention, and
changing group size or tasks.

Activities are initiated with motivating introductions.

A motivaling introduction is one that captures and arouses students’ curiosity,
interest, and subsequent involvement in learning. ‘Techniques used should create
a personal inferest in the topic by the student and should relate directly to the
content/activities of the lesson.

Feedback

A key element in guiding and enhancing learning is providing specific feedback to
students aboul their performances and mastery of learning objectives. Feedback is
more than providing information about correel and incorrect performances.
Effective feedback includes  suggestions  for  improving performance and
encouragement of subscquent effort. During the process of learning, effective
feedback helps shape students’ learning. Feedback should (1) be specific to the
individual student or group of students (2) be specific to the present learning task
(3) provide students with information as fo whether or not the response is adequate
or inadequate (4) hroaden understanding of content knowledge (5) be reasonably
balanced between adequate and inadequate responses. In order to provide feedback,
feachers must monitor student work and informally assess their understandings.

This section focuses on feedback about learning., Feedback about hehavior is
addressed in section II.

Student responses are solicited to assess student learning during the lesson.

Before feedback can be given, teachers must monitor and assess.  ‘Teachers can
informally asscss students’ Iearning by deliberately seeking information from
students as (o whether or not they are learning,  Comments, questions, answers
and demonstrations are sought from students to assess their leaning as the lesson
procecds.




IV.E.2

IV.E.3

IV.E4

Provides specific feedback {0 students about responses which are adequate
and inadequate.

As learning proceeds, students should be provided with feedback about adequate
and inadcquate responses.  Simply providing students feedback about "right” and
"wrong" responses is not sufficient to adequately enhance learning.

Suggestions for improving performance are provided to students as needed.

As student work is monitored and assessed and inadequate performances are
identified, suggestions for improving performance should be provided by the
teacher. Suggestions for improvement should be specific to the student (or group
of students) and the learning task and should be communicated in a way that
encourages coitinued effort.

Revisits students who have responded inadequately.
Students who respond inadequately and who are provided corrective feedback

should be periodically revisited by the teacher to determine whether or not they
understand.

SECTION V: SUPERVISORY TECHNIQUES

A.

Observing Classes

When observing classes, supervisors necd to take careful notes of classroom events,
While traditional classroom observation techniques focus on the teacher, it is also
important to note student engagement, behavior, responses, contributions, questions, and
responsibility for learning as well.  One method is to divide pages of paper into two
columns, onc labeled "tcacher™ and one labeled "students.” As the lesson proceeds,
teacher behaviors, questions, explanations, etc. are noted in abbreviated form in one
column, while student behaviors, responses, contributions, ctc. are noted in the other
column,

During the class observation, the supervisor should only collect information. After the
observation, the supervisor reflects on the lesson and considers each indicator, one at a
time, making judgntents about the quality of teaching and learning. Then the supervisor
completes the Teaching_Quality_and _Student_Engagement Qbsurvation Form on the

following page.
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‘Teaching Quality and Student Engagement Observation Form

. Teacher Subject
Grade . , Date
L. Preparation and Planning (from written plan)

A. Individual Differences

B. Use of Teaching Aids and Materials

C. Homework (Home learning)

D. Asscssments

I Classroom Management
A. Monitoring and Maintaining Student Behavior
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B. Class Structure (Task Orientation)

C. Student Engagement

Off-Task:

% On Task:
IIl.  Learning Equity

A. Equity for All Students |

B. Interpersonal Relationships

IV.  Effective Teaching

A. Clarity of Presentation

B. Use of Variety of Teaching Methods and Learning Tasks




C. Use of 'l“eaching Aids and Learning Materials

Enthusiasm

D.

Feedback




B. Conference Skills
1. Rationale/Purpose of Conferences

Conferences between the supervisor and the teacher are a vital and integral part
of any good staff development plan.

Conferences are critical elements in helping teachers to enhance their teaching and
students’ learning. Through conferences one can:

. Build a positive relationship with the teacher.

. Collect data on the lesson that will occur in the class.

. Record the unique situations that a teacher may experience in a particular
selting,

. Provide an opportunity for expanded communication that is more direct
and open.

. Build a broader information base for assnstmg the teacher in the teaching

and learning process.

It is also possible that if conferences are not handled properly, one can destroy the helping
relauonshlp and close off further communication. Effective conferences depend on the skills of
the supervisor. The following general guidelines and techniques can give direction and
assistance in the development of necessary skills for effective conferences.

A skillfully conducted conference guides the teacher in identifying gaps between intentions and
erformance. It helps the teacher to decide on more effective ways of enhancing teaching and

learning. Also, a successful conference leads the teacher to identify personal strengths and
weaknesses, and to develop definite plans for improvement of the teaching and learning process.

Three principles essential to_a_successful conference are:
a. Thoughtful preparation makes productive conferences.
b. Good human relations are essential to productive conferences.

c. Effective ccnferences end with definite plans for action.




2. Observation/Conference Process

Pre-Observation Conference (heid the day before the observation):
Review the lesson plan discussed with the teacher.
Ask open-ended questions to solicit additional information,

Discuss points in need of further clarification. There is no need to discuss every
single point, only those for which additional information is desired.

Review the observation process and confirm observation arrangements.
Note any special conditions of the class to be observed.
Examples:
Seating arrangement
Class groups
Scheduled interruptions
Discuss the class routines, expected behaviors, etc.
At the beginning of the class;

Ask the teacher if there are any changes or additional information that will be
helpful.

At the end of the class:

Ask open-ended questions to solicit additional information about the observation.

Do not give assessment feedback at this point.

Close with a friendly comment.

Example: "I am glad I had an opportunity to observe in your class.”
Preparing for a Successful Conference:

Carefully review the teacher’s lesson plan.

Analyze the teacher’s strengths and weaknesses. Review the key points which
will be discussed during the conference,




Schedule the conference and set a time limit, but be sure the time is sufficient.
Consider the teacher’s schedule.

Choose an informal, non-threatening setting. AVOID the principal’s office.
Be sure the setting is privale and free from interruptions.

Be goal-oriented. Remember time can slip away from you.

Post-Observation Conference;

"

Re-state the reasor(s) for the conference.

Seck teacher input; use open-ended questiors. ‘Try to get the teacher to analyze
the situation and offer suggestions in the course of the discussion.

Allow the teacher an opporlunity to explain and/or comment.
Listen attentively to responses and record.

Respond to objections without dcbale.

Stay on task.

Note mutual agreements.

Be positive.

Make comments specific and directly related to the assessment data. As
appropriate, share specific observation data.

Verbally summarize the conference.

State actions to be taken, person(s) responsible and timelines, if applicable.

Closing a Conference:

The conference should close with a summary of what was discussed and agreed
upon in the conference.

The conference should result in the teacher feeling that needs have been identified
and support offered.




The teacher should leave the conference confident of his/her basic potential as a
teacher. Remember: Begin positive and focused.
End positive and focused.
C. Questioning to Facilitate Collaboration

l. Asking_questions

Ask questions in a positive and helpful manner that conveys openness, equality
and respect.

Be sure body language is congruent with verbal language.

Ask questions that are fo.cuscd on what you want to know, clear, and short.
Use vocabulary that everyone understands, avoiding educational jargon.
Provide wait time.

Rephrase questions as needed to assist understanding.

Ask only one question at a time.

Ask a variety of questions to add interest and stimulate thinking.

Avoid leading questions or questions that put the teacher on the defensive. (Be
cautious with "why" questions.)

2. Recognizing/Dignifying Responses

Consider, recognize, comment on responses/contributions in a way that
encourages continued response.

Listen attentively and be sincerely interested. (Move into the teacher’s frame of
reference to determine histher view and build from there.)

Avoid interruptions that cut off thinking,.

Repeat or paraphrase key elements of the response to acknowledge what was said,
clarify meanings, explore further or build upon what was said.




"You mentioned that...."

"You are saying that...."

"Do you suppose...."

"What would happen if...."
"How did you arrive at that...."

Provide posilive, specific/feedback

“That is an excellent solution. It....
"That is an insightful observation. It...."
"That is an imaginative alternative. It...."

Manage incorrect, partially correct, inappropriate or resistance statements in a
way that maintains the individual’s dignity:

*Probe:for areas of misunderstanding
*Seek areas of agreement and build from there-giving additional information,
suggesting alternatives, viewing from a different perspective.

"Many would agree that today’s students are difficult to reach." (Area of
agreement to be built on.)

"Some teachers I have worked with are finding that helps. Would
you be willing to try that?"

"What are some things you have tried to enhance their involvement?"

"When do students appear to be most interested/involved?"

*Be straightforward and honest.

Summarize and review periodically to promote mutual understanding, to clarify,
to build consensus.

Serve as catalyst, a giver, a process helper, a resource lender as the situation
requires.

3. Encouraging Questions from the Teacher

Actively solicit questions.

"This is new to all of us. Do you have any questions about the terminology,
intent?" '




.

Be éware of and work to overcome reasons teachers do not ask questions:
*feait of appearing uninformed

*fear of usurping the leader’s role

Be aware of and woik to overcome reasons leaders nonverbally discourage
questions:

*fear of appearing uninformed

*fear of losing control

Praise and reinforce the teachers for asking questions.

"I am glad you asked so we can all be sure."
"That is a pertinent question."”

Answer questions as directly as possible.

Be honest. Do not be afraid to admit when you do not know.

Keep the conference focused by redirecting questions toward the goal.
Developing Open-ended Qucs;ions;
‘The following are sample data-based, open ended, non-evalualive questions:

Positive

"I noticed you (did something during the lesson. Can you tell me why?"

"When you (did something) during the lesson, your students (did something). Does this usually
occur?”

"Your lesson seemed o keep student very actively involved. What do you think is the most
important/effective way to maintain involvement?”

Negative

"When you placed students in silent reading groups, I observed that many did not stay involved
in this activity. Did you notice this? Can you tell me why this might happen? What could you
have done to prevent this?"

"You distributed materials for each student so they could (name of task). You did this by
moving from one student to another until each student had materials. Can you think of a more
time-conserving way that you might distribute materials?"

R ¢




What were the expected Icarner outcomes for the small group activity?

. How do you think this contributed to the enhancement of students learning?

I noticed you began the lesson with a cartoon. Can you share with me your thoughts and
interit regarding this activity?-

During the lesson, students appeared to freely talk among ihemselves from time to time.
What behavioral expectations do you have for students in your class?

There appeared to be a number of students who were minimally involved in the learning
aclivities? Is this typical of these students?

How do you view this type of behavior? What strategies do you find effective in getting
students involved in the learning activities?

At one point in the lesson, when discussing "communities” students appeared to be quite
confused. How do you account for the students’ confusion”

I noticed that during the lesson you asked Sayeed to stop talking. However, I noticed
that several other students were talking as well. Can you tell me more about this
situation? )

3




Appendix C

Research Instruments:
Stages of Concern Questionnaire

Innovation Configurations Component Checklist
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Innovation Configurations Interview Questions

At the beginning of the interview, please take a few minutes to try to make the teacher
feel comfortable. Explain that you are gathering information about ECA materials and how
teachers gverall are using them. No names of individual teachers will be used.

The following questions may be used to begin a discussion of each component with the
teacher. Follow up questions may be needed to gain additional information.

Do not share the Innovation Configurations Component Checklist with the teacher. After
the teacher .has answered each question, circle the number in the appropriate column.

Please note any difficulties you encounter in using the instrument in this pilot study.
Revisions to the IC Component Checklist will be made based on your input.

L. Do you have the ECA textbooks?
Describe how you teach a typical lesson using the textbook.

2. Do you have the ECA teaching guides?
A..  How do you use them in planning lessons?
B. How often would you estimate that you use the teaching guides?

'3. Do you have the ECA silkscreen charts?
A, How do you use them?
B. How often do you use them?

4, Do you have the ECA globes?
A, How do you use them?

B. How often do you use them?

5. Do you have the ECA math and science aids?
A. How do you use them?
B. How often do you use them?

6. Do you have the ECA individual chalkboards?
A.  How do you use them?
B. How often do-you usc them?

7. Do you have the ECA maps?
A, How do you use them?
B. How often do you use them?

o




Innovation Configuration Component Checklist
Recording Form

.|Component 1: 1 2 3 4 5

ECA Textbooks

Component 2: 1 2 3 4 5

ECA Teaching Guides

Component 3: 1 2 3 4 5

ECA Silkscreen Charts

Component 4: 1 2 3 4 5
ECA Globes
Componient 5: 1 2 3 4 5

ECA Math & Science
Alds

Component 6: 1 2 3 4 5

ECA Individual
Chalkboards

Component 7: 1 2 3 4 5

ECA Maps

o




Percentage of Teachers Using Each
Variation of Each Component

Component 1: 1 2 3 4 5

ECA Textbooks

Component 2: 1 2 3 4 5

ECA Teaching Guides

Component 3: 1 2 3 4 [

ECA Silkscreen Charts

Component 4: 1 2 3 4 5
ECA Globes
Component 5: 1 2 3 4 ; 5

ECA Math & Science
Aids

Component 6: 1 2 3 4 5

ECA Individual
Chalkboards

Component 7: 1 2 3 4 5

ECA Maps
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